Waltham Leas Primary Academy 2025/2026		Subject: History				Leader: Ellen Watkinson

	Statements in black: Guidance of skills and knowledge to cover within each unit of work. 
Statements in Blue: Taken directly from the National Curriculum. 

	The intent of our History Curriculum at Waltham Leas Primary Academy:


The History curriculum has been designed so that skills and knowledge are built on from EYFS up to Year 6. We have developed a chronological curriculum that will enable children to build on their prior knowledge to explore the new era they are studying. We want children to learn about the world in the recent past but also how events long ago have shaped our lives today and how key figures have added to our knowledge of the past and affected history and our understanding of our world.  Children should be able to build on their own identity by learning about history in their local area and be proud of where they have grown up. History is a key subject to develop investigative skills such as questioning and exploring and the children are encouraged to apply enquiry-based thinking and questioning to real-world situations. We aim to nurture children to become more independent in their thinking and learning and for them to grow more aware that they are global citizens who can shape the future from learning about the past

We want the children to leave our school with an understanding of their local area, the history it contains and the effects this history has had on them as a civilisation.

The aims for implementation of the national curriculum and the History curriculum at Waltham Leas: 
To ensure that all pupils:  
· foster an interest in the past and develop an understanding that enables children to enjoy all that history has to offer;
· enable children to know about significant events in British history and to appreciate how things have changed over time
· develop a sense of chronology which includes changes within living memory
· understand how Britain is part of a wider European culture and to study some aspects of European and non-European history;
· have some knowledge and understanding of historical development in the wider world;
· help children understand society and their place within it, so that they develop a sense of their cultural heritage;
· develop the skills of enquiry, investigation, analysis and evaluation







	Year Foundation Stage.

During the Early Years Foundation Stage children will develop their historical understanding throughout the year as part of story-based projects. A large emphasis is placed upon developing children’s vocabulary through texts and first-hand experiences. This will begin with exploring the concept of the past using recent events from their own lives e.g. when they visited school on transition visits. As the year progresses children will investigate changes, figures and events beyond their own lifetime. They will be able to explore a range of historical artefacts, use a variety of texts and visit a museum to develop their understanding of the past. This will provide opportunities to discuss how familiar things have changed over time e.g. transport, household objects in a range of contexts in relation to both core stories and the children’s own interests. The development of these enquiry skills will prepare children for learning about key historical changes, figures and events as they progress onto the National Curriculum in Year 1. Early Years Foundation Stage Framework (2021) Educational Programmes: Understanding the World Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. ELG: Past and Present Children at the expected level of development will: - Talk about the lives of the people around them and their roles in society; - Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class; - Understand the past through settings, characters and events encountered in books read in class and storytelling

	Planning Ideas:
All about me: 
Watch me grow: 
What will you be doing on November 5th? Guy Fawkes story, how people celebrate, firework safety, craft (3D rockets, tea-bag splat fireworks, kitchen roll tube fireworks)
Why do we remember? Where the Poppies Now Grow story to introduce remembrance.  Poppy art/craft.  Invite parents/relatives who are in the armed forces to come in and talk to the children about their role.
What types of transport would we see on land? How cars have changed throughout history.  Sorting vehicles by number of wheels, size etc.  Paddington will take us on a tour around London looking at famous landmarks
Can we go on a trip to the moon? 1969 Moon Landings.  Facts about the moon.  Bob the Man on the Moon story.



Examples of History adapted activities : 
FS:


	Year 1

Over the course of the year children in Year 1 will develop the following knowledge and skills:

Chronology 
• Develop, then demonstrate an awareness of the past using common words and phrases relating to the passing of time e.g A long time ago, recently, when my…… were younger, years 
• Begin to show where people and events fit into a broad chronological framework. 

Historical Enquiry 
• Understand some ways we find out about the past e.g pictures, stories, websites. 
• Choose and use parts of stories and other sources to show understanding of events. 
• Communicate understanding of the past in a variety of ways e.g captions, drawings/ artwork, written work, drama etc 

They will also develop a bank of historical terms and topic specific vocabulary which they should be able to demonstrate an understanding of and use in context.

	Autumn Topic- The gunpowder plot.
	Spring Topic: The Titanic
	Summer Topic- Little people, big ideas.

	Prior and future learning historical skills:

	Prior learning:
· Children will begin to make sense of their own life-story and family’s history.
· Comment on images of familiar situations in the past. 
· Compare and contrast characters from stories, including figures from the past.
· Talk about the lives of people around them and their roles in society. 
· Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class. 
· Understand the past through settings, characters and events encountered in books read in class and storytelling

Future learning: 
Historical enquiry:
· Begin to ask questions about the past through observation.
· Use a source to ask questions.
Interpreting history:
· Identify different ways that the past is represented.
· Compare 2 versions of a past event.
· Compare pictures or photographs of people or events in the past.
· Discuss reliability of photos/accounts/stories.
Continuity and change:
· Discuss change and continuity in an aspect of life.
Cause and consequence:
· Recognise why people did things
· Recognise why some events happened.
· Recognise what happened as a result of people’s actions and events.
Similarities and differences:
· Identify similarities and differences between ways of life in different periods, including in their own lives.
· Recognise why people did things, why events happened and what happened as a result.
· Identify differences between ways of life at different times.
Significance:
· Recognise why people did things, why events happened and what happened as a result.
· Identify differences between ways of life at different times.
Chronology:
· Sequence events in their lives.
· Sequence 3 or 4 artefacts from different periods of time.
· Match objects to people of different ages.


	Historical Knowledge:

	Prior Learning:
· Builds on children’s basic knowledge of the gun powder plot from FS.
· Builds on their understanding of remembrance and why we celebrate it.
· Vocab will build on their se of the words, past, present, a long time ago, a few years ago.
· Children will have an introduction to the key skills in FS that will be built upon in year 1.



Future learning:
· Develops children’s chronological understanding of British history. When things happened. Year 2 will build on the recognition that the gunpowder plot was before the great fire.
· The children will develop knowledge of using sources from previous learning and apply in future learning. Such as comparing objects in year 2, exploring sources for meaning in key stage 2.
	Prior Learning:
· Builds on children’s basic knowledge of the gun powder plot from FS.
· Builds on their understanding of remembrance and why we celebrate it.
· Vocab will build on their set of words, past, present, a long time ago, a few years ago.
· Children will have an introduction to the key skills in FS that will be built upon in year 1.



Future learning:
· This will be built on in year 2 with the children looking at the wider community of Grimsby and significant changes in the locality. 
· Children will develop the skills of researching and exploring sources through images of the past in year 2.
· In year 4 they will further build on the locality of the area by looking at Cleethorpes in the past.


	Prior Learning:
· Builds on children’s basic knowledge of their own history.
· Builds on their understanding of some people are from the recent past and other from a long time ago.
· Vocab will build on their understanding of the words, past, present, a long time ago, a few years ago.
· Children will have an introduction to the key skills in FS that will be built upon in year 1.

Future learning:
· Begin to develop the children’s understanding that people can make big changes to the world and society in history. 
· This will link into the thread of significant people that runs throughout the school. Year 2, Samuel Peyps, year 3, Howard Carter, Year 4, Edward Watkins, Year 5, Grim,)


	Threads that run through units in the school.

	Significant people
Significant event
Influence

	Significant people
Significant event
Local history

	Significant people

	Historical Enquiry:
· Ask and begin to answer questions about events e.g When?
· Find answers to simple questions about the past from sources of information e.g. artefacts.


Interpreting History:
· Identify different ways that the past is represented e.g fictional accounts, illustrations, films, songs, museum displays
· Use stories to encourage children to distinguish between fact and fiction	
· Compare adults talking about the past – how reliable are their memories? 

Causes and consequences:
· Recognise why people did things
· Recognise why some events happened
· Recognise what happened as a result of people’s actions and events.

Significance:
· Recognise and make simple observations about who was important in an historical event e.g talk about who was important and why.

Chronological understanding:
· Sequence events in their life
· Sequence 3 or 4 artefacts from distinctly different periods of time
· Match objects to people of different ages
· Recognise the difference between past and present in their own and others lives 
· They know and recount episodes from stories about the past 


Organisation and communication:
· Communicate their knowledge through Discussion.... Drawing pictures... Drama/role play.. Making models..... Writing.. Using ICT... 

National Curriculum coverage: 
Year 1 Pupils should develop an awareness of the past. They should use common words and phrases relating to the passing of time. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past. 

Pupils should be taught about:
·  Events beyond living memory that are significant nationally or globally.





	Historical Enquiry:
· Ask and begin to answer questions e.g When? What was it like in? Why…? Who…?
· Find answers to simple questions about the past from sources of information e.g. artefacts.

Interpreting History:
· Identify different ways that the past is represented e.g fictional accounts, illustrations, films, songs, museum displays
· Use stories to encourage children to distinguish between fact and fiction	
· Compare adults talking about the past – how reliable are their memories? 

Similarities and Differences:
· Identify similarities and differences between ways of life in different periods, including in their own lives.

Significance:
· Recognise and make simple observations about who was important in an historical event e.g talk about important places and who was important and why.


Chronological understanding:
· Sequence events in their life
· Sequence 3 or 4 artefacts from distinctly different periods of time
· Match objects to people of different ages
· Recognise the difference between past and present in their own and others lives 
· They know and recount episodes from stories about the past 


Organisation and communication:
· Communicate their knowledge through Discussion.... Drawing pictures... Drama/role play.. Making models..... Writing.. Using ICT... 


National Curriculum coverage: 
Year 1 Pupils should develop an awareness of the past. They should identify similarities and differences between ways of life in different periods. They should use common words and phrases relating to the passing of time. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past and identify different ways in which the past is represented. 

Pupils should be taught about: 
· Significant historical events, people and places in their own locality.
· Changes within living memory, where appropriate, these should be used to reveal aspects of change in national life.
	Historical Enquiry:
· Ask and answer questions e.g Who was Neil Armstrong? What did he do? How did he make things change?
· Find answers to simple questions about the past from sources of information e.g. artefacts.

Interpreting History:
· Identify different ways that the past is represented e.g fictional accounts, illustrations, films, songs, museum displays
· Use stories to encourage children to distinguish between fact and fiction	
· Compare adults talking about the past – how reliable are their memories? 

Continuity and Change:
· Discuss change and continuity in an aspect of life 


Significance:
· Recognise and make simple observations about who was important in an historical event e.g talk about who was important and why.


Chronological understanding:
· Sequence events in their life
· Sequence 3 or 4 artefacts from distinctly different periods of time
· Match objects to people of different ages
· Recognise the difference between past and present in their own and others lives 
· They know and recount episodes from stories about the past 


Organisation and communication:
· Communicate their knowledge through Discussion.... Drawing pictures... Drama/role play.. Making models..... Writing.. Using ICT... 


National Curriculum Coverage: 
Year 1 Pupils should develop an awareness of the past. They should use common words and phrases relating to the passing of time. They should know where the people and events they study fit within a chronological framework. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past.

 Pupils should be taught about: 
· The lives of significant individuals in the past who have contributed to national and international achievements. 

	Planning ideas:

Guy Fawkes
Must cover.
· Who was Guy Fawkes?
· Problems for the plotters.
· The end of the plot.
· Wanted! The search for Thomas Percy.
· Understanding the sequence of events.
· To recall what they have learnt.
· Significance of the plot- on today- celebration, changes to government rule over monarchy

Other suggestions:
· Link to modern day celebration of 5th November.
· Discussions on how it is a UK only celebration.

By the end of the unit children should know:
The plot happened in 1605,
The plotters were Catholic and felt they were being treated unfairly by the king, who was Protestant.
King James was the King of England


	Planning ideas:

Titanic
Must cover:
· What was the Titanic? Looking at images  and newspapers to work out what they are studying.
· Class distinction, how different people were treated differently.
· Exploring artefacts from the time to what they would be like now.
· Who were the important people in the event? What impact did they have?
· Why did the titanic sink? 
· What happened after the event? How does this impact on our lives today?

By the end of the unit children should know:
What the Titanic was.
What happened to it.
Who the main people were.
That different people were treated differently depending on how much money they had.
Why it sank.
That it is important as it changed how ships were built and then safety was improved on ships.


Waltham
Must cover:
· Looking at sources of Waltham then and now, can they match them up. 
· Identifying primary sources.
· Visit to the Waltham windmill and it’s museum. 
· Chatting with grandparents to find out what life was for them as children and how times have changed. 
· Use local sources to explore the past.

By the end of the unit children should know:
That Waltham as a village has been around a  while.
That some buildings are older than others.
That museums are used to show and explore the past.
That the past can be a long time ago or a short while ago.


	Planning ideas:

Little people big ideas(based on the books
( 2022/23 focus David attenborough and Greta Thumbberg)
Must cover:
· Look at the lives of significant people in the children’s lives who have contributed to society and changes.
· Look at the lives of significant people in the past  who have contributed to society and changes.
· Ensure children have an understanding of when the significant people from the past lived, and how life was different, using key chronology words.
· Compare these lives for the past and present significant people.

By the end of the unit children should know:
Know that there are people in the past who have made a difference.
To know what changes these people brought about. 
To know when people of the past lived, in their lifetime or before.
 

	Assessment: 
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements. Plickers for knowledge gained and retained
Use of retrieval power points at beginning and end of lessons.

Key plickers questions:
Why is Guy Fawlkes famous?
Who were the plotters?
Sequence of events.
Who did they want to get rid of?
Why was the plot important?
When was the plot?
Why do we celebrate it today?
How did the plotters feel?
Who was King James?
What is a king?

	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Use of retrieval power points at beginning and end of lessons.

Key plickers questions:
What was the titanic?
What happened to the Titanic?
What were the different groups of people called Who boarded the ship?
How do we know about the event?
What difference did this make to travel today?

Which buildings in Waltham are old?
What sources could we use to explore Waltham in the past?

	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Use of retrieval power points at beginning and end of lessons.

Key plickers questions:
Why is _____ an important person?
What did _________do that was important?
What did _______ do to make a difference to our lives today?
When did ________ live?




Examples of History adapted activities : 
Year 1 - Colour Semantics Mats produced to form coherent sentences and aid the spelling of content-specific words.


	Year 2

Over the course of the year children in Year 2 will develop the following knowledge and skills: 

Chronology 
· Develop, then demonstrate an awareness of the past using common words and phrases relating to the passing of time E.g A long time ago, recently, when my…… were younger, years decades, centuries 
·  Show where people and events fit into a broad chronological framework. 
· Begin to use dates 

Historical Enquiry 
· Understand and have experience of some ways we find out about the past e.g artefacts, pictures, stories, websites. 
· Choose and use parts of stories and other sources to show understanding of the past. 
· Communicate understanding of the past in a variety of ways e.g captions, drawings/ artwork, written work, drama etc 


They will also develop a bank of historical terms and topic specific vocabulary which they should be able to demonstrate an understanding of and use in context.

	Autumn Topic- Great fire of London
· What made Grimsby Great?
	Spring Topic- Inuits/ What made Grimsby Great?
	Summer Topic- Famous explorers/ people who made a difference

	Prior and future learning historical skills:

	Historical enquiry:
· Ask and begin to answer questions about events.
· Find answers to simple questions about the past from sources of information.
Interpreting History:
· Identify different ways that the past is represented.
· Use stories to encourage children to distinguish between fact and fiction.
· Compare adults talking about the past- how reliable are their memories?
Causes and consequences:
· Recognise why people did things.
· Recognise why some events happened.
· Recognise what happened as a result of peoples action’s and events.
Significance:
· Recognise and make simple observations about who was important and why.
Continuity and change:
· Discuss changes and continuity in an aspect of life.
Chronological understanding:
· Sequences events in their life.
· Sequence 3 or 4 artefacts from distinctly different periods of time.
· Match objects to people of different ages.
· Recognise the difference between past and present in their own and others lives.
· They know and recount episodes from stories about the past.
Organisation and communication:
· Communicate their knowledge through discussion, drawing, drama, models, writing, using ICT.

	Historical Knowledge:

	Prior learning:
· Builds on children’s chronological understanding from year 1 unit Guy Fawkes.
· Reinforces the ideas of significant people in the past from both year 1 units Remembrance and Guy Fawkes.
· Builds on the ideas from year one of significant events that affected history.
· Uses local knowledge from looking at the village to extend to the wider local area.

Future knowledge:
· Continue to look at chronology and time lines.
· Year 4 look at wider local area through study of victorian Cleethorpes.
· Through looking at the buildings will give background knowledge for Tudors topic in year 6.
	Prior learning:
· Builds on the ideas of chronology.
· Can build on the ideas of where people settled and how they iced in the distant past but also more recently.






Future knowledge:
· Will begin to develop the idea of civilisation and can be build upon in years 3,4,5 and 6.
· Ideas of how they lived in different periods of a history can be studied in year 3 stone age, year 5 saxons and vikings.
	Prior learning:
· Develops the knowledge of important people in the past and the impact they can have on history.







Future knowledge:
· Key features such as Sir Walter Raleigh will lead into links to the Tudors. 
· Looking at key explorers in different periods can develop the ideas of chronology.

	Threads that run through units in the school.

	Settlements
Significant events
Significant people
Influence

	Settlements

	Significant people


	Historical Enquiry 
· 
· Ask and answer questions about the past on the basis of simple observations. Use a source – observe or handle sources to answer questions.

Interpreting History 
· Identify different ways that the past is represented e.g fictional accounts, illustrations, films, songs, museum displays
· Compare 2 versions of a past event	Compare pictures or photographs of people or events  in the past 
· Discuss reliability of photos/ accounts/stories 


Continuity and Change
· Discuss change and continuity in an aspect of life.

Similarities and Differences 
· Identify similarities and differences between ways of life in different periods, including in their own lives.
· Recognise why people did  things, why events happened and what happened as a result 
· Identify differences between  ways of life at different times 

Chronological understanding:
· Sequence events in their lives.
· Sequence 3 or 4 artefacts from distinctly different periods of time.
· Match objects to people of different ages.

National Curriculum Coverage: Year 2 Pupils should develop an awareness of the past. They should use common words and phrases relating to the passing of time. They should identify similarities and differences between ways of life in different periods. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, choosing and using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past. 

Pupils should be taught about: 
· Events beyond living memory that are significant nationally or globally.
	Historical Enquiry 
· Ask and answer questions about the past on the basis of simple observations. 
· Use a source – observe or handle sources to answer questions.


Interpreting History 
· Identify different ways that the past is represented e.g fictional accounts, illustrations, films, songs, museum displays
· Compare 2 versions of a past event	Compare pictures or photographs of people or events  in the past 
· Discuss reliability of photos/ accounts/stories 


Continuity and Change
· Discuss change and continuity in an aspect of life 

Significance 
· Recognise why people did  things, why events happened and what happened as a result 
· Identify differences between  ways of life at different times 



Chronological understanding:
· Sequence events in their lives.
· Sequence 3 or 4 artefacts from distinctly different periods of time.
· Match objects to people of different ages.

National Curriculum Coverage: Year 2 Pupils should develop an awareness of the past. They should use common words and phrases relating to the passing of time. They should know where the people and events they study fit within a chronological framework. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past. 

· 
· Pupils should be taught about: 
· Changes within living memory, where appropriate, these should be used to reveal aspects of change in national life.
	Historical Enquiry 
· Ask and answer questions about the past on the basis of simple observations. 
· Use a source – observe or handle sources to answer questions.


Interpreting History
· Identify different ways that the past is represented e.g fictional accounts, illustrations, films, songs, museum displays
· Compare 2 versions of a past event	Compare pictures or photographs of people or events  in the past 
· Discuss reliability of photos/ accounts/stories 


Causes and Consequences 
· Recognise why people did things
· Recognise why some events happened.
·  Recognise what happened as a result of people’s actions and events.

 Significance 
· Recognise why people did  things, why events happened and what happened as a result 
· Identify differences between  ways of life at different times 

Chronological understanding:
· Sequence events in their lives.
· Sequence 3 or 4 artefacts from distinctly different periods of time.
· Match objects to people of different ages.

National Curriculum Coverage: Year 2 Pupils should develop an awareness of the past. They should use common words and phrases relating to the passing of time. They should know where the people and events they study fit within a chronological framework and identify similarities and differences between ways of life in different periods. They should use a wide vocabulary of everyday historical terms. They should ask and answer questions, using parts of stories and other sources to show that they know and understand key features of events. They should understand some of the ways in which we find out about the past and identify different ways in which it is represented. 

Pupils should be taught about: 
· The lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life in different periods


	Planning ideas:

Must cover:
· Looking at how and when the great fire of london started 
· Events from a significant event on a time line
· Be able to explain why and how the fire spread.
· Objects from the past looking at fire equipment 
· Exploring how life was different in the period chosen.eg: travel, technology.
· Be able to describe the differences between the buildings in the time and how they are different to today.
· Have understanding of why the fire spread, and how they tried to stop it.
· Use sources to help work out questions and answers, sources such as maps of London, Samuel pepys diary, old paintings of London.
· To be able to say why Samuel pepys is an important person in history. 

By the end of the unit children should know:
Know that the Great fire of London happened in 1666.
The fire started in a bakery on Pudding Lane.
Buildings were close  together and often made of wood, meaning that the fire spread quickly.
For many years after the fire, buildings were rebuilt further apart and made with stone.
Sir Christopher Wren created a new design for St Paul’s Cathedral, which was then rebuilt.
Be able to recognise the difference between buildings then and now.
Recognise the changes that were made due to the fire- fire service
Know that Samuel Peyps was a person who wrote a diary and that is how we know a lot about the fire.



Grimsby:
· Where Grimsby is in England.
· What is Grimsby
· Look at key landmarks in Grimsby
· To understand what landmark is.

By the end of the unit children should know:
Where Grimsby is in the UK.
What made Grimsby important.
Be able to identify key landmarks in Grimsby.
To know the trade that made Grimsby wealthy.




	Planning ideas:

Must cover:
· 
· To understand where traditional Inuits lived.
· To be able to identify what some of their traditions were.
· To be able to compare the intuits of the past to today's society.


By the end of the unit children should know:
To recognise that Inuits are a civilisation with a lot of history.
To be able to recognise how Inuis have changed their living environment from the past to today.
To say what traditions the Inuits had and still continue.
To know what a tradition is.

	Planning ideas:

Must cover:
· What makes someone a significant person?
· How can they be remembered?
· Look at the lives of significant people in the past  who have contributed to society and changes.
· Ensure children have an understanding of when the significant people from the past lived, and how life was different, using key chronology words.
· Compare these lives for the past and present significant people.

Other suggestions:
· Christopher Columbus, Sir Edmund Hillary, Sir Walter Raleigh, Matthew Henson, Amelia Earheart, Felicity Ashton.

By the end of the unit children should know:
Why some people are important, should continue from their knowledge in the previous year.
Recognise how and why some people are remembered more than others.
To recognize that famous people in the past usually do something to make a difference.
Know when each explorer lived, eg Amelia Earheart.
Be able to look at explorers of the past and explores of more recent times and compare them.
Need to be able to state names of two explorers and what they did.

	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing the building then and now and how they think this has impacted buildings today.
Create a historical leaflet about why Grimsby was important in the past.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
When was the Great fire of London?
Where did the fire start?
Why did the fire spread so quickly?
What new material did they rebuild with?
What is the difference between buildings then and now?
What service was set up after the fire?
Who wrote a famous diary?


Where is Grimsby?
What trade made grimsby wealthy?
Which of these are well know landmarks in Grimsby?


	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Create piece of short writing looking at how they found out about Inuits.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
What does the word civilisation mean?
What ways have Inuits homes changed from the past?
What is a tradition?
What traditions do Inuit still follow today?


	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Use of retrieval power points at beginning and end of lessons.
Complete a simple comparison piece of writing based on non-chronological report.
Classtrack

Key plickers questions:
Why is ___________ important?
What did __________ do to make a difference?
What did ___________discover?
What was the same/different about ________?
Who is this?
When was _________exploring?





Examples of History adapted activities : 



	Year 3

Over the course of the year children in Year 3 will develop the following knowledge and skills: 

Chronology 
• Develop increasingly secure chronological knowledge and understanding of history, local, British and world. 
• Put events, people, places and artefacts on a timeline.
• Use correct terminology to describe events in the past. 

Historical Enquiry 
• Ask and answer questions about the past considering aspects of change, cause, similarity and difference and significance.
• Suggest where we might find answers to questions considering a range of sources. 
• Understand that knowledge about the past is constructed from a variety of sources. 
• Construct and organise responses by selecting relevant historical data. 

They will also develop a bank of historical terms and topic specific vocabulary which they should be able to demonstrate an understanding of and use in context.

	Autumn Topic Stone age to iron age
	Spring Topic: Ancient Civilisations- focus on Egyptians 
	Summer Topic:Ancient Civilisations- focus on Egyptians 

	Prior and future learning historical skills:

	Prior learning: 
Historical understanding:
· Ask and answer questions about the past.
· Use a source- observe or handle sources.
Interpreting history:
· Identify different ways the past is represented.
· Compare 2 versions of a past event.
· Compare pictures or photographs.
· Discuss reliability.
Continuity and change:
· Discuss the change and continuity in an aspect of life.
Similarities and differences:
· Identify similarities and differences between ways of life in different periods.
· Recognise why people did things.
· Why events happened.
· Identify differences between ways of life at different times.
Significance:
· Recognise why people did things, why events happened and what happened as a result.
· Identify differences between ways of life at different times..
Chronological understanding:
· Sequence events in their lives.
· Sequence 3 or 4 artefacts from different periods of time.
· Match objects to people of different ages.

Future Skills:
These skills will be developed in years 4, 5 and 6. They will continue to develop historical skills and build on historical knowledge.
Chronological understanding will develop through the careful structure of world and British history being taught in time order. 


	Historical knowledge:

	Prior knowledge:

· Will build upon the children’s understanding of chronology and be the basis for their understanding of chronological british history.
· Will develop further the children’s understanding of settlements and how these began in britain. These will be linked to the idea of settlement from year one look at Waltham and Year 2 of Grimsby.
· Will build on the idea of influence with written and technological advances.
· Will build on the idea that significant people in history have made changes.

Future knowledge:
· Allows for discussions on the differences between what was happening in Egypt and Britain at the same time.
· Developed chronologically into year 4 unit on the Romans invading Britain.
	Prior knowledge:
· Builds in prior learning in year 2 and year 1 of significant people.
· Continues the ideas of significant changes that affect the world.



Future knowledge:
· This unit will be developed in the knowledge of civilisations in year 4,5 and 6.
· It will be developed in the units of the Romans and how they developed after the Egyptians.
· The knowledge of civilisations will be a basis for the children to look deeper into some of these civilisations in the Romans and Greeks.
· Democracy will be future explored in the Romans and Greeks.

	Prior knowledge:
· Builds in prior learning in year 2 and year 1 of significant people.
· Continues the ideas of significant changes that affect the world.



Future knowledge:
· This unit will be developed in the knowledge of civilisations in year 4,5 and 6.
· It will be developed in the units of the Romans and how they developed after the Egyptians.
· The knowledge of civilisations will be a basis for the children to look deeper into some of these civilisations in the Romans and Greeks.
· Democracy will be future explored in the Romans and Greeks.


	Threads that run through units in the school.

	Settlements
Civilisations
Influence 
	Civilisation
Settlements
Influence
Significant people
Empire

	Civilisation
Settlements
Influence
Significant people
Empire

	Interpreting History 
· Be aware that different versions of the past may exist and begin to suggest reasons for this. 
· Distinguish between different sources – compare different versions of the same story
· Identify and give reasons for different ways in which the past is represented
· Look at representations of the period – museum, cartoons etc 

Historical enquiry:
· Use a range of sources to find out about a period
· Observe small details – artefacts, pictures
· Select and record information relevant to the study 
· Begin to use the library and internet for research 

Continuity and Change 
·  Describe and begin to make links between main events, situations and change


Similarities and Differences
· Describe some of the similarities and differences between different periods e.g social, belief, local and individual.

Significance
· Identify and begin to describe historically significant people and events in situations.
· Find out about every day lives of people in time studied Compare with our life today
· Identify reasons for and results of people's actions 
· Understand why people may have wanted to do something 

Chronological understanding: 
· Sequence artefacts closer together in time- check with reference books.
· Sequence photographs etc. from different periods of their life.
· Describe memories of key events in lives. 

National Curriculum coverage: 
Lower Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British history. They should note connections and contrasts over time and develop the appropriate use of historical terms. They should address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should understand how our knowledge of the past is constructed from a range of sources. 

Pupils should be taught about: 
· Changes in Britain from the Stone Age to the Iron Age. 
· This may include:
·  Late Neolithic hunter-gatherers and early farmers 
· Bronze Age religion, technology and Travel
· Iron Age hill forts: tribal kingdoms, farming, art and culture


	Interpreting History 
· Be aware that different versions of the past may exist and begin to suggest reasons for this. 
· Distinguish between different sources – compare different versions of the same story
· Identify and give reasons for different ways in which the past is represented
· Look at representations of the period – museum, cartoons etc 

Historical enquiry:
· Use a range of sources to find out about a period
· Observe small details – artefacts, pictures
· Select and record information relevant to the study 
· Begin to use the library and internet for research 

Continuity and Change 
· Describe and begin to make links between main events, situations and changes within and across different periods and societies

Similarities and Differences
· Describe some of the similarities and differences between different periods e.g social, belief, local and individual.

Significance
· Identify and begin to describe historically significant people and events in situations.
· Find out about every day lives of people in time studied Compare with our life today
· Identify reasons for and results of people's actions 
· Understand why people may have wanted to do something 

Chronological understanding:
· Sequence artefacts closer together in time- check with reference books.
· Sequence photographs etc. from different periods of their life.
· Describe memories of key events in lives. 

National Curriculum coverage:
Lower Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British and world history. They should note connections and contrasts over time and develop the appropriate use of historical terms. They should address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should understand how our knowledge of the past is constructed from a range of sources. 

Pupils should be taught about: 
· The achievements of the earliest civilisations - an overview of where and when the first civilisations appeared and an in  depth study of: 
· Ancient Egypt
· Ancient civilisations.
	Interpreting History 
· Be aware that different versions of the past may exist and begin to suggest reasons for this. 
· Distinguish between different sources – compare different versions of the same story
· Identify and give reasons for different ways in which the past is represented
· Look at representations of the period – museum, cartoons etc 

Historical enquiry:
· Use a range of sources to find out about a period
· Observe small details – artefacts, pictures
· Select and record information relevant to the study 
· Begin to use the library and internet for research 

Continuity and Change 
· Describe and begin to make links between main events, situations and changes within and across different periods and societies

Similarities and Differences
· Describe some of the similarities and differences between different periods e.g social, belief, local and individual.

Significance
· Identify and begin to describe historically significant people and events in situations.
· Find out about every day lives of people in time studied Compare with our life today
· Identify reasons for and results of people's actions 
· Understand why people may have wanted to do something 

Chronological understanding:
· Sequence artefacts closer together in time- check with reference books.
· Sequence photographs etc. from different periods of their life.
· Describe memories of key events in lives. 

National Curriculum coverage:
Lower Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British and world history. They should note connections and contrasts over time and develop the appropriate use of historical terms. They should address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should understand how our knowledge of the past is constructed from a range of sources. 

Pupils should be taught about: 
· The achievements of the earliest civilisations - an overview of where and when the first civilisations appeared and an in  depth study of: 
· Ancient Egypt
· Ancient civilisations.


	Key vocab:

	Stone age                    tribes
Iron age                       hill forts
Bronze age                 roundhouses
Settlers                       scara brae
Nomads                      
Mesolithic
Neolithic
Paeloithic
Caves
Paintings
Hunters
	Empire
Civilisation
Sumerians
Indus
Egyptians
Hieroglyph
Pharaoh
Embalm
	Empire
Civilisation
Sumerians
Indus
Egyptians
Hieroglyph
Pharaoh
Embalm


	Planning ideas: 

Must cover:
· What is prehistory, Timeline of stone age.
· Looking at the changes in farming and housing throughout the period and how stone age to iron age settlements develop.
· Look at how construction and creation of tools and weapons changes lives.
· Exploring a key site for historians.
· Discussions about the uses of some sites and how we do not always know the answers.
· Explore the very early forms of writing- cave images.

By the end of the unit children should know: 
That houses changed through time for the stone age.
That there were 3 main periods of the stone age- mesolitihic, neolithic and Palaeolithic
That the stone age created tool using stone and wood.
That they were clever as they invented tools and jewellery.



	Planning ideas:

Must cover:

· Use Rosetta stone and hieroglyphs to show how this has influenced the knowledge we have now. First forms of writing.
· Compare to Maya writing signs?
· Use finding Tutankhamun’s tomb gives us greater knowledge of the past.
· Looking at the belief of the after life and compare to Maya.
· Use of the rivers for civilisations 

By the end of the unit children should know:
That the rosetta stone helped historians to work out hieroglyphs.
That the ancient civilisations created some of the earliest forms of writing. 
Recognise a significant historical find and how it has impacted on our knowledge of a time.
Be able to recall some of the Egyptian gods and what they believed they did.
To understand the Egyptians' belief in the afterlife.
To recognise how many civilisations developed around rivers and the importance of this. Linking this to Grimsby.
	Planning ideas:

Must cover:

· Use Rosetta stone and hieroglyphs to show how this has influenced the knowledge we have now. First forms of writing.
· Compare to Maya writing signs?
· Use finding Tutankhamun’s tomb gives us greater knowledge of the past.
· Looking at the belief of the after life and compare to Maya.
· Use of the rivers for civilisations (Link to geography and rivers work)
· Looking at the fishing history and how Grimsby is based around a river.

By the end of the unit children should know:
That the rosetta stone helped historians to work out hieroglyphs.
That the ancient civilisations created some of the earliest forms of writing. 
Recognise a significant historical find and how it has impacted on our knowledge of a time.
Be able to recall some of the Egyptian gods and what they believed they did.
To understand the Egyptians' belief in the afterlife.
To recognise how many civilisations developed around rivers and the importance of this. Linking this to Grimsby.

	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing the tools of then and now or  the way they lived.
Create a Non-chronological report on all their knowledge of teh stonge age- key subheadings- homes, tools, art work, important historical sites.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
What were the three main stages of the stone age?
What was the main material used in the stone age?
What were the names of the 4 main types of houses throughout the stone age?
What is the name of the key historical stone age site in Scotland?


	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing the Egyptians and the stone age for technology, writing, buildings, society, beliefs.
Write a short piece giving their opinion on what they think Stonehenge was used for and why they think that, also discussing other ideas.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
Which of these are Egyptian gods?
What did the ancient civilisations begin to develop?
What significant find helped us understand more about the Egyptians?
What is the name of the artefact that helped unlock the Egyptian language?
What other languages were written on the Rosetta stone?
	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing the Egyptians and the stone age for technology, writing, buildings, society, beliefs.
Write a short piece giving their opinion on what they think Stonehenge was used for and why they think that, also discussing other ideas.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
Which of these are Egyptian gods?
What did the ancient civilisations begin to develop?
What significant find helped us understand more about the Egyptians?
What is the name of the artefact that helped unlock the Egyptian language?
What other languages were written on the Rosetta stone?



Examples of History adapted activities : 
Year 3: the child’s timeline and sequencing objects in their lifetime to link to chronology and sequencing.
Year 3: cutting, sticking and matching egyptian widgets, images and words for key vocab.
Year 3: colouring Egyptian Gods, supported in looking at the names and discussion on the clothing.
Year 1 - Colour Semantics Mats produced to form coherent sentences and aid the spelling of content-specific words.



	Year 4

	Autumn Topic: Romans
	Spring Topic:
	Summer Topic: Victorians

	Prior and future learning historical skills:

	Prior Learning:
Interpreting history-
· Aware of different versions of the past.
· Distinguish between different sources, compare different versions of the same story.
· Identify and give reasons for different ways the past is represented.
· Look at representations of the period, cartoons, museums, newspapers etc.
Historical enquiry:
· Use a range of sources.
· Observe small details, artefacts, pictures.
· Select and record information
· Use library and internet to research.
Continuity and change:
· Begin to describe and make links between main event, solutions and changes.
Similarities and differences:
· Describe some of the differences and similarities between different periods.
Significance:
· Identify, describe historically significant people and events.
· Find out about everyday lives, compare to our lives today.
· Identify reasons and results of people actions.
· Understand why people may have wanted to do something.
Chronological understanding:
· Sequence artefacts closer to time.
· Sequence photos from different periods.
· Describe memories of key events in lives.


Future learning:
The skills developed in year 4 will be built upon in year 5, there will be opportunity to achieve this through carefully planned units of work and lessons.
Chronological understanding will develop the children’s understanding of British history.

	Historical knowledge:
	
	

	Prior knowledge:
· Builds on children's knowledge of civilisations from year 3 (Ancient civilisations)
· Begins to explore the notions of Empire and the difference between empire and civilisations.
· Thread looking at settlements and growth. (year 3 stone age and Egyptians)
· Significant people from the past will link to leaders of Egypt, and significant people from KS1.

Future Knowledge:
· Will build the stepping stone towards settlements in the vikings.
· The idea of democracy will be built upon in this unit with how democracy some civilisations and Empires it was not there. 
· Significant people will build upon understanding of how democracy develops and the key people.
	
	Prior knowledge:
· Will build on local links from year 2, that looks at grimsby being Great.
· Builds on children’s knowledge of significant people. 
· Significant events. 


Future Knowledge: 
· Leads to the children’s understanding of the the location they live in through the place names, developed in year 6 by looking at the local areas impact on world war 2. 
· Empire will be developed through understanding of the second world war.

	Threads that run through units in the school.

	Influence
Civilisation
Empire
Democracy
Settlements
	
	Significant people
Local history
Settlements
Influence 

	Interpreting History:
· Be aware that different versions of the past may exist and begin to suggest reasons for this. 
· Look at the evidence available 
· Begin to evaluate the usefulness of different sources
· Use text books and historical knowledge

Historical enquiry:
· Use evidence to build up a picture of a past event
· Choose relevant material to present a picture of one aspect of life in time past
· Ask a variety of questions
· Use the library and internet for research

Continuity and Change 
· Describe and begin to make links between main events, situations and changes within and across different periods and societies.

Causes and Consequences 
· Identify and give reasons for historical events, situations and changes.
· Identify some of the results of historical events, situations and changes

Similarities and Differences 
· Describe some of the similarities and differences between different periods e.g social, belief, local and individual. 
· Ask a variety of questions


Significance 
· Identify and begin to describe historically significant people and events in situations.
· Use evidence to reconstruct life in time studied.
· Identify key features and events of time studied
· Look for links and effects in time studied
· Offer a reasonable explanation for some events.

Chronological understanding:
· Place events from period studied on time line.
· Use terms related to the period and begin to date events.
· Understand more complex terms eg BC/AD.

Organisation and communication:
· Recall, select and organise historical information 
· Communicate their knowledge and understanding.


National Curriculum coverage: 
Lower Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British history. They should note connections and contrasts over time and develop the appropriate use of historical terms. They should address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should understand how our knowledge of the past is constructed from a range of sources.

 Pupils should be taught about: 
· The Roman Empire and its impact on Britain This may include: 
· Julius Caesar’s attempted invasion in 55- 54BC. 
· The Roman Empire by AD42 and the power of its army. 
· Successful invasion by Claudius and conquest, including Hadrian’s Wall.
·  British resistance eg. Boudica
· ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture and beliefs, including early Christianity.
	
	Interpreting History:
· Be aware that different versions of the past may exist and begin to suggest reasons for this. 
· Look at the evidence available 
· Begin to evaluate the usefulness of different sources
· Use text books and historical knowledge

Historical enquiry:
· Use evidence to build up a picture of a past event
· Choose relevant material to present a picture of one aspect of life in time past
· Use the library and internet for research

Continuity and Change 
· Describe and begin to make links between main events, situations and changes within and across different periods and societies.

Causes and Consequences 
· Identify and give reasons for historical events, situations and changes.
· Identify some of the results of historical events, situations and changes

Similarities and Differences 
· Describe some of the similarities and differences between different periods e.g social, belief, local and individual. 
· Ask a variety of questions


Significance 
· Identify and begin to describe historically significant people and events in situations.
· Use evidence to reconstruct life in time studied.
· Identify key features and events of time studied
· Look for links and effects in time studied
· Offer a reasonable explanation for some events.

Chronological understanding:
· Place events from period studied on time line.
· Use terms related to the period and begin to date events.
· Understand more complex terms eg BC/AD.

Organisation and communication:
· Recall, select and organise historical information 
· Communicate their knowledge and understanding.


National Curriculum coverage: 
Lower Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British history. They should note connections and contrasts over time and develop the appropriate use of historical terms. They should address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should understand how our knowledge of the past is constructed from a range of sources.

Pupils should be taught about: 
· A local history study. 
· A study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066)
· A study of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality

	Planning ideas:

Must cover:
· Know when the Romans started- use time line.
· To know where the Roman featured in the wonder history.
· Know where the Roman empire began.
· Effectiveness of the Roman army.
· What Britain was like before the Romans- think back to year 3 work.
· Arguments for and against invading Britain.
· Significant figure- Boudicca
· Looking at local history of Roman Britain.
· The fall of the Roman empire

By the end of the unit children should know: 
When the Roman era started.
Where they feature in comparison to other periods studied eg: Egyptians and stone age.
Know where the Roman empire began.
Understand how effective the Roman army was and why.
Be able to explain what Britain was like before the Romans by referring back to work completed in year 3 stone age to iron age.
Be able to discuss both for and against reasons why the Romans invaded Britain.
Be able to identify a significant figure in Roman history such as Boudicca
Be able to discuss where in our county we can find evidence of Roman settlements- Lincoln
Be able to explain the fall of the Roman empire and why it fell.
	Planning ideas:

Must cover:
	Planning ideas:

Must cover:
· Local history study- Cleethorpes
· How can they find out about it.
· Industrial revolution- what was it.
· Changes caused by industrial revolution.
· Exploration of the railways- significant figures.
· The railways and the changes they brought
· Key prominent figure Edward watkins.


By the end of the unit children should know: 
That Cleethorpes was a seaside town in the victorian era
That they can use photos and newspaper articles to find out about the past.
That Cleethorpes developed due to the industrial revolution.
To understand what the industrial revolution was and the changes it brought about.
Explore the development of the railways.
To know a significant figure-Edward Watkins


	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing to explain the improvements made in Britain since the invasion of the Romans, could be a factual piece or a fictional piece such as a letter told from the perspective of a child seeing the changes.
Write a biography about a significant figure in Roman history.
Create a leaflet/powerpoint highlighting where we can see evidence of Roman Britain near us.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
Where and when did the Roman empire begin?
What was a significant person in the Roman empire?
Who was Boudicca?
Why was Boudicca important?
When did the Roman empire run from and until
	Assessment:
	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing informing locals of the significance of Edward Watkins and what he did for Cleethorpes.
Using old photographs children explore if they can recognise parts of Cleethorpes and ask questions about how and why it has changed.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
Who was Edward Watkins?
Why did Cleethopres become a seaside resort?
Why were the railroads important?




Examples of History adapted activities : 



	Year 5

Over the course of the year children in Year 5 will develop the following knowledge and skills: 

Chronology Use greater depth and range of knowledge to: 
· Develop increasingly secure chronological knowledge and understanding of history, local, British and world. 
· Put events, people, places and artefacts on a timeline. 
· Use correct terminology to describe events in the past. 

Historical Enquiry 
· Devise, ask and answer more complex questions about the past, considering key concepts in history. 
· Select sources independently and give reasons for choices. 
· Analyse a range of source material to promote evidence about the past. 
· Construct and organise response by selecting and organising relevant historical data. 

They will also develop a bank of historical terms and topic specific vocabulary which they should be able to demonstrate an understanding of and use in context.

	Autumn Topic - The Anglo-Saxons and Vikings
	Spring Topic
	Summer Topic - The Ancient Greeks

	Prior and future learning historical skills:

	Prior learning:
Within year 4 we build upon all the skills developed within key stage 2. We focus on 5 main skills areas:
Interpreting history- 
· Be aware that different versions of the past may exist, and suggest reasons.
· Look at evidence that is available.
· Begin to evaluate usefulness of sources.
· Use text books and historical knowledge.
Historical enquiry:
· Use evidence to build up a picture of a past event.
· Choose relevant material to present a picture of one aspect of life.
· Ask a variety of questions.
· Use the library and internet for research.
Continuity and change:
· Be able to make links between events, situations and changes in periods
Causes and consequence:
· Give reasons for historical events solutions and changes.
· Identify some of the results of historical events and changes.
Similarities and differences:
· Describe some of the similarities and differences between periods already learnt, social, belief, local.
Significance:
· Begin to describe historically significant people and events.
· Use evidence to reconstruct life in time studied.
· Identify key features and events of time studied.
· Look at links and effects in time studied.
· Offer a reasonable explanation for some events.
Organisation and communication:
· Recall, select and organise historical information.
· Communicate knowledge and understanding.
Chronological understanding:
· Place events from period studied on time line.
· Use relevant terms and labels.
· Make comparisons between different times in the past.

Future learning:
These skills will be built upon and developed for more independence into year 6.
They will develop their chronological understanding and use this for showing their knowledge and understanding of progression in history.


	Historical knowledge:

	Prior knowledge:

· Builds on the yr3 topic of settlements and the development of transition from nomads to settlers (stone age to iron age)
· Builds on the development of invasion from the yr 4 topic Romans, 
· Will also look at how the use of democracy changes throughout history and the structure of society.  
· Looks at how this period has decline in democracy in comparison to other periods (y4, Romans).


Future knowledge:
· This unit will build up the children's understanding of invasion in preparation for the world war 2 unit.
· It will develop understanding of significant people for looking at Tudors.
· And in local aspects of history it will develop the children's sense of belonging to the area they live which will be built upon in the world war 2 unit.
	Prior knowledge:
	Prior knowledge:

· Builds on the ideas that there are significant people in history from units in year 3(Egyptians), Year 4(Romans, Victorian Cleethorpes), 
· Develops the children understanding of Democracy and how societies changed. Builds on the idea of dictatorship from year 3 (Egyptians).
· Continues to develop the understanding of civilisation, Year 3, Egyptians, y4, Romans) 
· Develops children’s further understanding of how a significant person can influence a time.

Future knowledge: 
· This unit will help to develop the children’s understanding of democracy which can be continued into the world war 2 unit. 
· The ideas of influence will continue into the next year when looking at World war 2.
· The thread of Empire will also continue to run into year 6 with World war 2.

	Threads that run through units in the school.

	Invasions
Local history
Significant people
	
	civilisation/empire
Influence
Significant people

	Interpreting History 
· Understand that the past is represented and interpreted in different ways and give reasons for this.
· Compare accounts of events from different sources – fact or fiction
· Offer some reasons for different versions of events

Historical enquiry:
· Begin to identify primary and secondary sources.
· Use evidence to build up a picture of a past event
· Select relevant sections of information.
· Use the library and internet for research with increasing confidence.

Continuity and Change
·  Use a greater depth of historical knowledge to describe and begin to make links between main events, situations and changes within different periods and societies.

Causes and Consequences 
· Begin to offer explanations about why people in the past acted the way they did. 

Similarities and Differences 
· Show understanding of some of the similarities and differences between different periods e.g social, belief, local, individual 

Significance
· Give reasons why some events, people or developments are seen as more significant than others. 
· Study different aspects of different people - differences between men and women
· Examine causes and results of great events and the impact on people
· Compare life in early and late 'times' studied
· Compare an aspect of lie with the same aspect in another period
Organisation and communication:
· Recall, select and organise historical information 
· Communicate their knowledge and understanding.

Chronological understanding:
· Know and sequence key events of time studied
· Use relevant terms and period labels
· Make comparisons between different times in the past

National Curriculum coverage: Upper Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources.

 Pupils should be taught about:
· The Viking and Anglo -Saxon struggle for the Kingdom of England to the time of Edward the Confessor
· A local history study. 
· A study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066)
· A study of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality
	
	Interpreting History 
· Understand that the past is represented and interpreted in different ways and give reasons for this. 
· Compare accounts of events from different sources – fact or fiction
· Offer some reasons for different versions of events

Historical enquiry:
· Begin to identify primary and secondary sources.
· Use evidence to build up a picture of a past event
· Select relevant sections of information.
· Use the library and internet for research with increasing confidence.

Continuity and Change 
· Use a greater depth of historical knowledge to describe and begin to make links between main events, situations and changes within different periods and societies.

 Causes and Consequences 
· Begin to offer explanations about why people in the past acted the way they did.

Similarities and Differences 
· Show understanding of some of the similarities and differences between different periods e.g social, belief, local, individual 

Significance 
· Give reasons why some events, people or developments are seen as more significant than others. 
· Study different aspects of different people - differences between men and women
· Examine causes and results of great events and the impact on people
· Compare life in early and late 'times' studied
· Compare an aspect of lie with the same aspect in another period

Organisation and communication:
· Recall, select and organise historical information 
· Communicate their knowledge and understanding.

Chronological understanding:
· Know and sequence key events of time studied
· Use relevant terms and period labels
· Make comparisons between different times in the past

National Curriculum coverage: Upper Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources.

Pupils should be taught about:
· Ancient Greece - a study of Greek life and achievements and their influence on the western world.

	Planning ideas:

Must cover:
· Exploring how the Anglo-Saxons fit into British History.
· Identifying where the Anglo-Saxons came from.
· Identify the countries that the Anglo-Saxons settled in.
· Make inference from artefacts about life as an anglo-saxon.
· Who were the vikings and where did they settle.
· Lindisfarne raid.
· A day in the life of an Anglo-saxon and Viking.
· Significant event- battle of hastings.
· Local study of Grim and Havelock.

By the end of the unit children should know: 
Be able to plot on a timeline where the anglo-saxons come in British history.
Say where the anglo-saxons came from- Scandinavia.
Using a map plot where the anglo-saxons settled.
Use images of artefacts to make inferences about anglo–saxon life with some comparison to the previous period in British history. 
Know who the vikings were and what impact they had on British history.
Be able to discuss the battle of hastings and some key aspects of the battle. 
To be able to explain why it was important and the significance of the battle.
Use local town and village names to identify where the vikings settled locally.
Use a local story to explore how the Vikings have changed the area in which we live.
To have a knowledge of who Havelock and Grim were from local history and why they were important.
	
	Planning ideas:

Must cover:
· Who were the greeks?
· Significant figure, Alexander the great
· Use secondary sources to explore everyday life.
· Make comparisons between Greeks and Romans
· 


By the end of the unit children should know: 
Who the Greeks were and the time frame for the civilisation.
Be able to identify who Alexander the Great was and why he was significant.
Be able to explore the everyday life of the Greeks through the use of artefacts.
Be able to compare the lives of the Greeks and the Romans from the previous year. 
To be able to identify areas of comparison.

	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing key aspects of then and now.
Create a timeline of key events and linked to previous areas covered.
Use of retrieval power points at beginning and end of lessons.
Write a recount of their trip to York.
Write a discussion about the importance of such places as dig and the Yorvik centre.
Create an information leaflet from experiences in York and knowledge gained there.
Classtrack

Key plickers questions:
When did the Anglo-Saxons rule Britain?
Where did the Anglo-saxons come from?
Which of these countries were invaded by the Anglo-Saxons?
Where did the Vikings travel from?
What were the Vikings Known as?
When was the battle of Hastings?
Why was the Battle of Hastings important?
	Assessment:
	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing 
Create a 
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
Who was a famous Greek?
What were the differences between the Greeks and Romans?
Which three things were used in everyday Greek life.
What new inventions did the Greeks develop?


Examples of History adapted activities : 



	Year 6

Over the course of the year children in Year 6 will develop the following knowledge and skills: 

Chronology Use greater depth and range of knowledge to: 
· Develop increasingly secure chronological knowledge and understanding of history, local, British and world. 
· Put events, people, places and artefacts on a timeline. 
· Use correct terminology to describe events in the past. 

Historical Enquiry 
· Devise, ask and answer more complex questions about the past, considering key concepts in history. 
· Select sources independently and give reasons for choices. 
· Analyse a range of source material to promote evidence about the past. 
· Construct and organise response by selecting and organising relevant historical data. 

They will also develop a bank of historical terms and topic specific vocabulary which they should be able to demonstrate an understanding of and use in context.

	Autumn Topic-Tudors 
	Spring Topic- WW2
	Summer Topic- Mayans

	Prior and future learning Historical skills:

	Prior learning:
Within year 6 we build upon all the skills developed within key stage 2. We focus on 5 main skills areas:
Interpreting history- 
· children understand the past is represented and interpreted in different ways.
· Give reasons for this.
· Offer different versions of events.
Historical enquiry:
· Identify primary and secondary source
· Compare accounts, fact or fiction.
· Offer reasons.
Continuity and change:
· Be able to make links between events, situations and changes in periods.
Causes and consequence:
· Begin to offer reason why people acted as they did.
Similarities and differences:
· Show understanding of similarities and differences between periods already learnt, social, belief, local.
Significance:
· Give reasons why some development are seen as more important than others.
· Study different aspects of different people eg; men and women.
· Examine causes and results of great events and their impact.
· Compare life in different times of a period.
· Compare the same aspect across a different period. See key themes doc. https://docs.google.com/document/d/1UiN9rbaZg1MBmFcpVmfjKS9tjQHipneYPfms04mxBqo/edit?usp=share_link 

Organisation and communication:
· Recall, select and organise historical information.
· Communicate knowledge and understanding.
Chronological understanding:
· Know and sequence ke events of time studied.
· Use relevant terms and labels.
· Make comparisons between different times in the past.


Future learning:
The year 6 learning of key skills will enable them to access the key stage 3 aspects of:
· understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and analyses  
· understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments and interpretations of the past have been constructed.



	Historical knowledge:

	Prior knowledge:

Tudors:
· Builds on chronological understanding of British history and how it changed. Builds on the next stage of British history from the Saxons and Vikings.
· WIll continue the discussions and thread of democracy and its development from the Greeks, Saxons to the Tudors.
· Will build on the significance of religion or lack of, on aspects of history such as the Egyptians, Romans and Greeks and look at the differences between these.
· Will build on the study of important key figures in history and how these can influence the past.                                                                                                   
· Will build on the idea of how significant events can change the future and the development of countries. 


Future knowledge:
This unit can be a basis for children’s knowledge for future units in key stage 3 such as:
· Christendom, the importance of religion and the Crusades  the struggle between Church and crown.
· society, economy and culture: for example, feudalism, religion in daily life (parishes, monasteries, abbeys), farming, trade and towns (especially the wool trade), art, architecture and literature
· the Elizabethan religious settlement and conflict with Catholics (including Scotland, Spain and Ireland)
	Prior knowledge:

World War 2:
· Local history- linked to waltham aerodrome, this builds on the children knowledge of their locality from the viking invasion. 
· Builds up chronology from previous topic of tudors and looks at another aspect of british history and begins to incorporate world history.
· This unit builds on the children’s understanding of empire, from units such as the ancient Egyptians (y3,), Romans (y4).
· Links to Empire and british empire and the development and growth/downfall of empire.
· It builds on their knowledge of civilisations from units such as Ancient civilisations (y3), Romans (y4), Greeks (y5).
· This unit also builds on the children’s understanding of how religion can influence the past, developing on from the tUdors topic.

Future knowledge:
This unit can be a basis for children’s knowledge for future units in Key stage 3 such as:
· the development of the British Empire with a depth study (for example, of India)
· a study over time, testing how far sites in their locality reflect aspects of national history (some sites may predate 1066)
	Prior knowledge:






Future knowledge:

	Threads that run through units in the school

	Thread: 
Democracy
Influence
Significant person
	Thread:
Empire
Significant event
Influence
Significant person
	

	Interpreting History 
· Understand that the past is represented and interpreted in different ways and give reasons for this. 
· Link sources and work out how conclusions were arrived at
· Consider ways of checking the accuracy of interpretations 
· Be aware that different evidence will lead to different conclusions.
· Confidently use the library and internet for research.

Historical Enquiry: 
· Recognise primary and secondary sources
· Use a range of sources to find out about an aspect of time past
· Suggest omissions and the means of finding out
· Bring knowledge gathered from several sources together in a fluent account

Continuity and Change 
· Use a greater depth of historical knowledge to describe and begin to make links between main events, situations and changes within different periods and societies.

Causes and Consequences 
· Begin to offer explanations about why people in the past acted the way they did. 

Similarities and Differences 
· Show understanding of some of the similarities and differences between different periods e.g social, belief, local, individual 

Significance 
· Give reasons why some events, people or developments are seen as more significant than others.
· Find out about beliefs, behaviour and characteristics of people, recognising that not everyone shares the same views and feelings
· Compare beliefs and behaviour with another time studied
· Write another explanation of a past event in terms of cause and effect using evidence to support and illustrate their explanation
· Know key dates, characters and events of time studied

Chronological understanding:
· Place current study on time line in relation to other studies.
· Use relevant dates and terms
· Sequence up to 10 events on a different time line

National Curriculum coverage: 
Upper Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. 

Pupils should be taught about: 
· A study of an aspect on British History that extends pupils’ chronological knowledge beyond 1066.
	Interpreting History 
· Understand that the past is represented and interpreted in different ways and give reasons for this. 
· Link sources and work out how conclusions were arrived at
· Consider ways of checking the accuracy of interpretations 
· Be aware that different evidence will lead to different conclusions.
· Confidently use the library and internet for research.

Historical Enquiry: 
· Recognise primary and secondary sources
· Use a range of sources to find out about an aspect of time past
· Suggest omissions and the means of finding out
· Bring knowledge gathered from several sources together in a fluent account

Continuity and Change 
· Use a greater depth of historical knowledge to describe and begin to make links between main events, situations and changes within different periods and societies.

Causes and Consequences 
· Begin to offer explanations about why people in the past acted the way they did. 

Similarities and Differences 
· Show understanding of some of the similarities and differences between different periods e.g social, belief, local, individual 

Significance 
· Give reasons why some events, people or developments are seen as more significant than others.
· Find out about beliefs, behaviour and characteristics of people, recognising that not everyone shares the same views and feelings
· Compare beliefs and behaviour with another time studied
· Write another explanation of a past event in terms of cause and effect using evidence to support and illustrate their explanation
· Know key dates, characters and events of time studied

Chronological understanding:
· Place current study on time line in relation to other studies.
· Use relevant dates and terms
· Sequence up to 10 events on a different time line

 National Curriculum coverage: 
Upper Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. 

Pupils should be taught about: 
· A study of an aspect on British History that extends pupils’ chronological knowledge beyond 1066. 
· A significant turning point in British history
	Interpreting History 
· Understand that the past is represented and interpreted in different ways and give reasons for this. 
· Link sources and work out how conclusions were arrived at
· Consider ways of checking the accuracy of interpretations 
· Be aware that different evidence will lead to different conclusions.
· Confidently use the library and internet for research.

Historical Enquiry: 
· Recognise primary and secondary sources
· Use a range of sources to find out about an aspect of time past
· Suggest omissions and the means of finding out
· Bring knowledge gathered from several sources together in a fluent account

Continuity and Change 
· Use a greater depth of historical knowledge to describe and begin to make links between main events, situations and changes within different periods and societies.

Causes and Consequences 
· Begin to offer explanations about why people in the past acted the way they did. 

Similarities and Differences 
· Show understanding of some of the similarities and differences between different periods e.g social, belief, local, individual 

Significance 
· Give reasons why some events, people or developments are seen as more significant than others. 
· Find out about beliefs, behaviour and characteristics of people, recognising that not everyone shares the same views and feelings
· Compare beliefs and behaviour with another time studied
· Write another explanation of a past event in terms of cause and effect using evidence to support and illustrate their explanation
· Know key dates, characters and events of time studied

Chronological understanding:
· Place current study on time line in relation to other studies.
· Use relevant dates and terms
· Sequence up to 10 events on a different time line

National Curriculum coverage: 
Upper Key stage 2 Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference and significance. They should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand how our knowledge of the past is constructed from a range of sources. 

Pupils should be taught about: 
· A local history study. 
· A study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066)
· A study of an aspect of history or a site dating from a period beyond 1066 that is significant in the locality

	Key vocab: 

	Henry VIII
Elizabeth I
Armada
Divorce
Catholic
Protestant
Dissolution 
Monastery

	Empire
Battle
Blitz
Rationing
Anti semitism
Propaganda
Home front
Home guard
Air raid
Royal air force
Nazi
German Luftwaffe
English Channel
Radar
Evacuee
Ration book
Land army
	

	Planning ideas: 

Must cover: 
· Significant figure, Henry VIII
· Lives of Henry VIII’s six wives
· Significant event- Battle of Bosworth
· Local study of Gainsborough old hall
· Clothing
· Exploring tudor life through artefacts
· War of the Roses symbolism
· Tudor Food
· Significant event- Spanish armada
· Timeline placing the tudors in history


By the end of the unit children should know: 
A significant figure such as Henry VIII and why he was significant- breaking away from the church and the dissolution of the monasteries.
Be able to say who Henry VIII’s wives were, and explain the life of one wife and her significance.
Understand what was the battle of Bosworth and how it shifted the throne to the Tudor family.
Use a local building from the period to explore living history.
Be able to identify the way clothing is different to today.
Look at the significant event of the War of the Roses and what the consequences of this were.
Explore the Spanish Armada and why it was important to win, to recognise that it set Britain as a naval powerhouse.
Be able to place the Tudors in the correct chronological order on a timeline, relating back to their other eras studied.
	Planning ideas:

Must cover:
· Understand the significance of the battle of Britain. Significant event.
· Explore what life was like during the Blitz.
· Explore the impact of an event- children being sent away.
· Understand what rationing was
· Significant people- the role of men and women on the home front
· Significant event- Normandy landings and D-Day
· Life in Nazi Germany
· Life as a Nazi child in Germany
· Comparison of the children's lives.

By the end of the unit children should know: 
Know what the Battle of Britain was.
Know why it was an important event in British history.
Develop an understanding of what everyday life was like during the Blitz.
Be able to discuss how the war impacted children.
To be able to explain the theory behind sending children away to the countryside.
To have an understanding of rationing and why it was essential at the time.
Be able to discuss the way roles of men and women changed on the home front. 
Identify the Normandy landings and D-Day as significant events that changed the course of the war.
Understand how life in Nazi Germany changed building up to and during the war.
Explore life as a child in Nazi Germany.
Be able to create a comparison of children in both Britain and Germany at the time.
Be able to recognise that people acted certain ways due to propaganda.

	Planning ideas:

Must cover:
· 

	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing the building then and now and how they think this has impacted buildings today.
Create a historical leaflet about why Grimsby was important in the past.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
Who was Henry VIII?
Who were the wives of HEnry VIII?
What was significant about Bosworth field?
Why is Gainsborough old hall of significant historical importance?
What significant changes did Henry VIII make to Britain?What was the significance of winning the Spanish Armada?
Which are the names of Tudor clothing?
	Assessment:
Completed through quiz, 
Use of photos from the time to give answers.
True or false statements.
Plickers for knowledge gained and retained
Piece of writing comparing the building then and now and how they think this has impacted buildings today.
Create a historical leaflet about why Grimsby was important in the past.
Use of retrieval power points at beginning and end of lessons.
Classtrack

Key plickers questions:
What was the Battle of Britain?
Why was the Battle of Britain important?
What did the government decide to do with children?
What was food rationed?
What was the name of the children’s group in Nazi Germany?


	Assessment:


Examples of History adapted activities : 




	      SEND Adaptations for History
“The study of history fires pupil’s curiosity and imagination through the exploration of civilisations and people from the past.”

	Cognition and Learning
	Communication and Interaction
	Social, Emotional and Mental Health
	Sensory and/or Physical

	· Use of first-hand practical activities to explore and spark interest through primary sources such as artefacts/newspapers/photographs etc.
· Use of secondary sources to support understanding of content such as books, photos, videos, simulations or animations. 
· Use of word banks (and picture cards where necessary) to support understanding and learning of vocabulary. These could be displayed in class in a personalised version for adults to point to during whole class teaching or independent learning. Keep referring back to the vocabulary. 
· Use of alternative ways of recording for writing. 
· Pre-learning and over learning to support understanding including topic related vocabulary tick sheets so children can tick off when they feel confident in using the word verbally or in writing. 
· Use of small groups to scaffold SEND children where needed. 
· Application of vocabulary into different contexts to deepen understanding.
· Physical warms up to start a lesson to help recall previous learning i.e. hot seating, refer to timeline 
· Ensure that parents are aware of the vocabulary of the History curriculum and can support with the learning of terminology at home through research. Where this does not take place, allow the child time with an adult before the learning begins to research the History vocabulary. 
· Knowledge organisers are sent home and referred to in class if applicable. 
· Sticky knowledge quizzes to be completed in mixed ability pairs to recap important knowledge regularly.
· Multi-sensory learning could include making models/artwork to represent moments in history e.g. air raid shelters, Great Fire of London. 
· The use of drama to portray moments from history and the use of freeze frame to ‘talk’ to characters. 
· Exploring museums, galleries and historical sites through the internet. 
· Photographs and videos should be taken on history trips to support consolidation, analysis and explanation once back in school.
	· Create a calm and simple working classroom with clear routines, expectations and organised, labelled workspaces.
· Consider carefully where children are seated to maximise their focus and attention and minimise background noise/distraction.
· Pre-expose children with historical books and artefacts. 
· Plan movement breaks and classroom jobs to allow children to move within a lesson. 
· Visual words/cues/phrases.
· Repetition and reinforcement.
· Scaffolding observational/ questioning skills for History through careful and targeted questioning. 
· Giving a processing prompt that a question will be coming, give the question before moving onto a few other children, before coming back for the answer. 
· Simple, step by step instructions verbally and then in a prompt sheet. 
· Use of appropriate modelling to support understanding. 
· Symbols may be used to identify specific historical vocabulary for example map, atlas, timeline, artefact. 
	· Ensure that the learning environment is calm and not too stimulating, that resources are clearly labelled and organised for independent use, therefore not encouraging frustration. 
· Ensure that instructions are clear and tasks are broken down to be achievable. 
· Children can be given a role within a group which does not involve them being highly active or speaking out to not heighten arousal. 
· Providing fidgets to allow children to concentrate and listen despite not necessarily looking like they are listening.
· Using IT to support where necessary either for whole class learning or for recording their learning. 
· Providing a safe space for children within the lesson if needed – this can be accessed through an adult directed or child-initiated time out card. 
· Use of positive language to encourage good choice and higher self-esteem. 
· Teaching with empathy and understanding of the child’s needs. 
· Allow movement breaks within the classroom for example giving out equipment or books etc. 
· Allow sensory/brain breaks as a break from learning. 
· Think about cognitive overload and the child’s ability to cope with this. 

	· Ensure all images are large enough and accessible. 
· Consider where children with a hearing, sensory or other impairment are sitting in relation to the whiteboard or resources.
· Use of an iPad to support children with a visual impairment where screen sharing can occur. 
· Additional ways of recording, i.e. videos, verbal commentary etc rather than always writing. 
· Working within mixed ability groups to support. 
· Pencil grips, tripod pencils, left handed pens etc to support. 
· Use of IT to support access beyond screen sharing. 
· Careful consideration of trips for History, will the child need some access arrangements or physical support? Additional risk assessments may be required. 

	



